
GAI in WID 
This document was prepared by members of the Faculty Senate Educational Policy and 

Technology committee. It does not attempt to provide comprehensive guidance regarding the 

use of generative artificial intelligence (GAI) in higher education, but addresses the use of GAI 

in writing-in-the-discipline (WID) courses specifically. For more general discussion of GAI in 

higher ed, see resources from GW Libraries & Academic Innovation and the Office of the 

Provost. 

Have a Policy 

Have a policy that explicitly addresses the use of GAI. This will prevent students from 

misunderstanding, or failing to consider, the ways that your other policies (e.g., on plagiarism or 

how to cite sources) apply to GAI. 

This will also allow you to design a policy that may be more appropriate to your class than the 

default which will otherwise apply: “Students may not submit content… for evaluation that was 

generated… by Generative Artificial Intelligence tools … Students are permitted to use GAI 

tools to generate content that is not submitted to an instructor for evaluation.”1 

Your policy should “define limits clearly by listing which tools are allowed or forbidden”2 and in 

what circumstances (e.g., in class, study aid use, assignments) and in what manners. 

Example language: You are allowed to use Grammarly and Claude to revise grammar on your 

submissions, but any other use of generative AI (Chat GPT, etc.) is prohibited. 

Another example: Each assignment prompt will tell you what generative AI tools are allowed 

on that assignment. I encourage use of Gemini as a study aid, but use of ChatGPT is prohibited, 

because ChatGPT tends to provide superficial or even wrong answers on course topics. 

If you do allow or encourage GAI use, to prepare students to apply best practices to their GAI 

use, your policy should “emphasize transparency and full disclosure when students use 

[GAI] tools.”3 In other words, require students to cite their GAI usage. Your students may need 

discipline-specific guidance on how to cite these tools. 

3 Ibid. 

2 Joubin, Alexa A. 2023. Generative AI at The George Washington University: State of the Field, p. 13. 

1 Guidelines for Using Generative Artificial Intelligence at the George Washington University, p. 4 

https://library.gwu.edu/generative-ai
https://provost.gwu.edu/sites/g/files/zaxdzs5926/files/2023-08/additional_guidance_for_generative_ai_-_august_2023.pdf
https://provost.gwu.edu/sites/g/files/zaxdzs5926/files/2023-08/additional_guidance_for_generative_ai_-_august_2023.pdf
https://provost.gwu.edu/sites/g/files/zaxdzs5926/files/2023-04/generative-artificial-intelligence-guidelines-april-2023.pdf


Support Out-of-Class Writing with In-Class Reflections or Quizzes 

In-class assessments can help ensure that student achievement, both in-class and out-of-class, 

is without assistance from GAI tools. 

Quizzes and/or self-reflections can ask students to summarize, clarify, and refine their own 

out-of-class writing without assistance from unauthorized resources and tools. 

In-class writing can be done with the Respondus Lockdown Browser or paper-and-pen, both of 

which restrict students’ ability to access unauthorized resources online. 

Design Assignments with GAI in Mind 

Consider how to integrate the use of GAI into your assignments. For example, you might ask 

students to input your assignment prompt into Microsoft Copilot (GW’s supported GAI) and to 

critically evaluate – with explicit citations to assigned course material – the answer Copilot gives. 

Alternatively, you might ask students to prompt Copilot with a summary of their own argument 

and a request for counterarguments; then ask students to respond to the counterarguments 

generated and evaluate how these counterarguments could be enhanced. 

Design questions that are more difficult for GAI to answer well, in order to discourage 
student GAI use and distinguish actual student achievement. GAIs scrape text from the internet, 
so may not answer inquiries that do not appear in this corpus quite as well. Some possibilities: 

● Obscurity: Use questions about authors, theories, etc., that are not commonly discussed 
in textbooks or courses on the topics you cover. 

● Specificity: Encourage student-specific inquiries on scholars, cases, or historical events. 

● Novelty: Ask students to analyze or apply course content to current events. 

Increase your familiarity with ChatGPT and how GAI responds to your prompts. This will help 

you identify where GAI can be successfully integrated or challenged in your courses as above. 

Assess Student Writing as a Process and a Portfolio 

The WID approach of engaging student writing at various points in the writing process provides 

opportunities to implement the above suggestions, e.g. in-class self reflections. 

Require revision in response to specific substantive feedback and a reflection on how the 

revision responds to feedback, as a graded component of the course. These tasks may be more 

difficult for GAI to do well. 

For useful conversation and input, thanks to Carol Hayes, Phil Troutman, and the respondents to a survey 
on GAI use circulated among WID faculty. Special thanks to Alexa Joubin for sharing resources she has 
authored, and to Carol Hayes for sharing written policy recommendations which influenced our 
recommendations. 

https://download.respondus.com/lockdown/download.php?id=936940528

